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The project “Degrees of Success: The Transition between VET and HE” analyses the transitional landscape of students coming to Higher Education (HE) from different educational backgrounds, with a focus on those holding vocational qualifications. The project describes the distributional patterns and seeks to explain them by looking at different factors and characteristics of students and institutions.
 The empirical basis is threefold: a) an analysis of administrative large-scale databases, b) data from two  surveys administered by the project to students in five Higher Education Institutions (HEIs) in three subject areas and c) interview data with admissions staff, lecturers and students.

The aim of this working paper is to introduce one of the large-scale administrative databases, UCAS applicant data. The first part describes the UCAS data source in general, and some characteristics of the applicants. Second, these characteristics are compared for applicants from different educational backgrounds. Some concluding remarks end the paper. The appendices contain a list of all the available variables in the dataset, and describe in detail the coding of the different educational pathways.

1. Describing the data source

No single dataset yet exists which makes the tracking of students over different stages of a learning career from completion of compulsory secondary education to completion of an undergraduate degree across all qualifications possible. Therefore one has to look for different datasets and try to combine them in a meaningful way. This project combines three different data sources: a) the post-compulsory, but pre-HE, data included in the Individual Learner Record (ILR) from the Learning and Skills Council (LSC), and the Pupil Level Annual School Census (PLASC) from the DfES; b) the applicant/admission data from UCAS; and c) the HESA-data on students in Higher Education. All three administrative datasets hold the full population of the specific groups, which allows us to draw quite reliable transition landscapes between different educational stages and pathways. Additionally results from the Youth Cohort Study, the Labour Force Survey and the British Household Panel are used to check for reliability, and to gain additional insights.

UCAS organises the applications of all applicants for full-time undergraduate study at Higher Education Institutions (HEIs) in the United Kingdom.
 These huge administrative datasets provide information about the gender, age, socioeconomic status, ethnic background, and potential disabilities of applicants, as well as a restricted postcode of the applicants’ home address, their UCAS tariff score, their choices (for which subject they applied and at which type of institution) and, most importantly for this project, with the applicants’ prior qualifications and whether they are accepted or not. The full list of variables, including the value labels, is given in appendix A. We compare data from a ten-year time-span (1995-2004), so we are able to show trends over time.

The UCAS data is collected for administrative rather than for research purposes. Therefore, although the data is a rich source of information, it is limited in different ways.
 First, it only holds information about the application process. Although this includes some information about the applicants’ prior qualifications, the data is not very detailed. Furthermore, although one knows whether they are accepted, it is not clear from this data alone a) why they are (not) accepted,
 and b) how successful they are later in their studies. Thus, anything like individual educational pathways or learning careers over a longer period cannot be drawn on the basis of this data alone. Second, the data are only for full-time HE students.
 Although full-time students make up the majority of all students in HE, this might not be true for the special subgroup of students with a Vocational Education and Training (VET) background. An additional problem with time-comparisons is the stability of particular items. Most of the variables in the dataset stayed the same over the entire ten years; however, changes occurred in the coding of socio-economic status, a crucial variable, although UCAS provides information about how to transform the old codes into the new ones.
 Changes were also made in the coding of prior qualifications, due to changes in the qualifications pupils could achieve. As far as one can see, these changes produce only minor changes over the time period. Another problem is the classification of qualifications. The dataset we used is not perfect for providing full information about prior achievements.
 Further limitations of the data are discussed when each of the variables are described below.

These limitations not withstanding, the results produced below have a high reliability for the largest group of students. One reason for this is that we have data for the whole population of applicants, not merely a sample.
 The following analyses take only UK (domiciled) applicants into account, although some cases have been dropped, as they had no information about choices (less than 1%). Table 1 gives an overview of the datasets for the three years 1995, 2003/04 and 2004/05. 

Additional characteristics of the applicants, such as their ethnic background, their potential disabilities, their prior type of school and the subject groups which they are applying for are compared in appendix B.

	Table 1: Characteristics of applicants: Overview

	YEAR
	N of cases
	Women
	Age 

(MEAN, Standard deviation)
	SES1)  

(Mean,Standard deviation)
	Accepted

	1995
	369,701
	51.4 %
	21.0 (5.88)
	3.0 (1.89)
	71.8 %

	2003/04
	406,165
	54.3 %
	20.6 (5.71)
	3.1 (1.9)
	82.2 %

	2004/05
	409,526
	55.2 %
	20.6 (5.62)
	3.1 (1.9)
	81.6 %


1) Socio-economic status is classified in seven categories (1 = High, 7 = Low) and is not a metric variable. Nevertheless, mean and standard deviation (in brackets) are shown to give a first impression of the distribution (see appendix B).

2. Applicants and their characteristics by educational pathways

2.1 Defining the educational pathways

The UCAS data holds detailed information about prior qualifications. On the basis of this information, five educational backgrounds could be differentiated
: 

· General academic

· Vocational

· Foundation and Access courses (FaA)

· Other

· No qualifications

Table 2 shows the changes in proportions applying for Higher Education from the different qualification groups. There are distinct changes over time. The number of applicants holding a general academic qualification has increased by around 5% over the last ten years, resulting in an overwhelming majority of applicants coming through the traditional general academic route. An even larger increase can be found for applicants holding vocational qualifications. They increased their share from around 18% to 25% over the same time span. However, the biggest increase can be found for “other” qualifications.
 Interestingly, the share of people coming from a Foundation/Access (FaA) background is stable over time, despite the introduction of the new Foundation qualification during the period analysed.
 The number of applicants with no reported qualification has decreased by half. 

	Table 2: Qualifications held by applicants (%)

	
	1995
	2003
	2004

	General academic
	70.7
	75.3
	75.7

	Vocational
	17.8
	25.8
	24.9

	Foundation/Access
	7.8
	8.6
	8.9

	Other
	5.1
	13.5
	14.1

	No qualification
	6.0
	3.5
	3.2

	TOTAL
	107.3
	126.7
	126.8

	(more than 100%, as applicants can hold multiple qualifications)


However, the increase in the shares of applicants holding a certain qualification does not tell the whole story. The figures for each year add up to more than 100 %, because people can hold qualifications from more than one strand. One main message in Table 2 is the overall increase of qualifications held. While in 1995 only a small minority (7%) held qualifications from different pathways, this number has increased to 27% in 2003/04. The increase of around 12% in the overall figures of applicants (see Table 1) was accompanied by an increase in the diversity of of the qualifications held from different pathways. 

The different combinations of qualifications were therefore recoded into distinct qualification patterns. Out of the four qualification strands, seven “educational pathways” an applicant could be on were created in line with the project’s purpose to compare those with vocational qualifications with those coming through other routes. These pathways are: 

· only general academic (“Academic”), 

· only vocational qualifications (“Vocational”), 
· only Foundation and Access-courses (“FaA”), 
· only other (“Other”), 
· academic and vocational qualifications (“Ac + Voc”), 
· academic and FaA (“Ac + FaA”), and 

· any other combination (“Other Combination”). 

Table 3 shows the proportions according to these pathways, now adding up to 100 %. 

	Table 3: Qualification pathways (in %)

	 
	1995
	2003
	2004

	Academic
	63.4
	50.8
	51.3

	Vocational
	13.6
	10.1
	9.5

	FaA
	6.2
	3.9
	4.2

	Other
	3.5
	5.9
	6.0

	Ac + Voc
	4.2
	14.1
	13.7

	Ac + FaA
	1.5
	3.2
	3.1

	Other combination
	1.6
	8.5
	8.9

	No qualification
	6.0
	3.5
	3.2

	Total
	100
	100
	100


The growing diversity of qualification types applicants hold is again clearly visible. The first three groups decreased over time, while “Other” and combinations of different pathways increased. Nevertheless, the “Academic” group is still the biggest, accounting for more than half of all applicants. 

The increase in vocational qualifications (Table 2) is mostly a result of an increase in their combination with academic qualifications. While the “Vocational” group was much larger than the combined “Ac + Voc” group in 1995, it decreased over time, and in 2003/04 the combined group is the larger group, having more than tripled its share of all applicants.

2.2 Comparing characteristics of applicants from different pathways

In the previous section we briefly described some of the characteristics of applicants to HE. However, the new contribution this paper makes is the detailed analysis of these characteristics with regard to different educational pathways. The following section will present some descriptive results of the relationship of three different kinds of characteristics within the different educational pathways. First, some socio-economic characteristics, which are traditionally seen as important factors affecting access to HE, are described. Second, the paper reports some characteristics linked with applicants’ prior learning. Third, some information about differences in applicants’ applications is given. 

The aim of this paper is a) to establish the differences between applicants from distinct educational backgrounds, especially differences between those coming from a traditional, general academic background and those from a vocational background, and b) to investigate to what extent non-traditional educational pathways are connected with under-represented groups in HE. 

2.2.1 Differences in central socio-demographic dimensions between different access pathways to HE

One aim of the UK government’s widening participation agenda was, and is, the inclusion of so-called “non-traditional” students in HE. “Non-traditional” is most often defined on the basis of socio-demographic characteristics of applicants, which sometimes are also seen as crucial for access to HE. In many cases these characteristics are only proxy variables for other connected, though not available, information about context, opportunities, restrictions, resources, etc. The main dimensions mentioned in the literature are gender, age, socio-economic status, ethnic background and disability.

Gender

There is an ongoing debate about potential gender discrimination in HE, either because women have better prior qualification results (Younger & Warrington, 2005)
 and are over-represented in the student population compared to the overall population, or because men still have a higher share of first class degrees and are over-represented in some of the most prestigious subjects. Therefore, a question for our project is whether this different gender-representation is connected/moderated by different qualification pathways that the young men and women follow.

	Table 4: Gender proportions in educational pathways

(% of female students; different years)

	
	1995
	2003
	2004

	Academic
	53.1
	52.9
	53.2

	Vocational
	41.7
	46.3
	48.0

	FaA
	57.3
	67.7
	69.5

	Other
	49.1
	53.3
	55.6

	Ac + Voc
	54.4
	54.8
	54.9

	Ac + FaA
	62.9
	66.9
	68.6

	Other combination
	59.8
	66.0
	66.6

	No qualification
	44.2
	43.1
	45.2

	Total
	51.4
	54.3
	55.2


In comparison with the whole population, women are (increasingly) over-represented within applicants, and they are also over-represented in all but two of the qualification pathways. Only in the “Vocational” and the “no qualification” groups do we consistently find an over-representation of male applicants, although the difference in the vocational group has decreased since 1995. Compared to the overall applicants, however, women are also slightly under-represented in the traditional “Academic” group in current years. 
 In 2004 more than two thirds of the applicants in the “FaA”, the “Ac + FaA” and the “Other combination” groups are females. Women appear to be much more engaged in combining different (non-traditional) educational pathways. However, some part of the increase is due to the fact that UCAS introduced many of the former Art and Design Admissions Registry (ADAR) institutions and courses into their scheme in 1997 (UCAS, 2000).

Age

Age is seen as another traditional barrier to HE entrance. Mature students are assumed to have particular problems getting into, and through, HE. The following table shows the mean age within the different qualification groups.

	Table 5: AGE (Mean in years; different years)

	
	1995
	2003
	2004

	Academic
	19.0
	18.8
	18.7

	Vocational
	21.4
	21.2
	21.0

	FaA
	30.9
	30.5
	30.0

	Other
	29.1
	29.0
	29.2

	Ac + Voc
	21.8
	19.0
	19.1

	Ac + FaA
	26.8
	22.0
	21.7

	Other combination
	27.9
	22.5
	22.6

	No qualification
	23.1
	21.4
	21.6

	Total
	21.0
	20.6
	20.6


The widening participation agenda has not lead to a shift towards older applicants. Instead, the mean age of applicants has decreased slightly over time. The traditional, general academic route seems to be the quickest way into HE, as these applicants are the youngest group, followed by the vocational applicants and “Ac + Voc”-applicants. By far the oldest applicants are those in the “FaA” and “Other” groups.

Socio-economic status

The socio-economic status of applicants has been given a good deal of attention within the context of the widening participation agenda.

	Table 6: Socio-economic status 

(MEAN; 1 = high, 7 = low; different years)

	
	1995
	2003
	2004

	Academic
	2.8
	2.9
	2.9

	Vocational
	3.6
	3.8
	3.8

	FaA
	3.5
	4.2
	4.2

	Other
	2.9
	3.5
	3.5

	Ac + Voc
	3.2
	3.3
	3.4

	Ac + FaA
	3.1
	3.1
	3.1

	Other combination
	2.6
	2.7
	2.7

	No qualification
	3.3
	3.7
	3.7

	Total
	3.0
	3.1
	3.1

	N of cases
	330,299
	322,866
	326,830


Comparing these figures (Table 6) to those in the population, one finds a slight over-representation of the higher socio-economic classes in the student body (see appendix B for Census Data for 2001). 

We found only minor differences in the mean age of applicants from the “Academic” and “Vocational” pathways. These differences are much more pronounced in terms of socio-economic status: the “Academic” group has, together with “Other combination”, the highest proportion of students from a “Higher/Lower Managerial and Professional” background, while “Vocational” and “FaA” have the highest proportions in the lower status occupational backgrounds (Table 7).

	Table 7: Socio-economic status 

(row percentages; without missings; 2004)

	
	Higher managerial and professional occupations
	Lower managerial and professional occupations
	Intermediate occupations
	Small employers and own account workers
	Lower supervisory and technical occupations
	Semi-routine occupations
	Routine occupations

	Academic
	24.9%
	32.9%
	14.5%
	7.4%
	4.8%
	10.8%
	4.8%

	Vocational
	10.5%
	25.3%
	15.8%
	10.0%
	6.6%
	21.1%
	10.6%

	FaA
	4.2%
	21.8%
	23.6%
	4.7%
	2.6%
	33.5%
	9.5%

	Ac + Voc
	17.1%
	29.4%
	14.8%
	9.2%
	6.5%
	15.3%
	7.8%

	Ac + FaA
	20.4%
	31.2%
	16.0%
	7.4%
	4.6%
	14.8%
	5.6%

	Other combination
	28.3%
	33.1%
	15.2%
	5.1%
	3.0%
	11.9%
	3.3%

	Total
	21.4%
	31.2%
	15.3%
	7.5%
	4.9%
	13.8%
	5.9%


Looking more closely at the specific socio-economic groups in which the pathways are over-represented, one can see some patterns. “Academic” and “Other combination” are (slightly) over-represented in the highest two categories. Applicants within the “FaA” group show a striking over-representation within the “semi-routine” and to a lower extent in the “intermediate” occupations, while “Vocational” and “Ac + Voc” are over-represented in the “small employers and own account workers”, “Lower supervisory and technical” and “routine” occupational groups. Overall, those coming with “Vocational” or “FaA” qualifications are more than twice as likely to come from one of the two lowest socio-economic categories, than someone with an “Academic” background.

Ethnicity
UCAS also provides information about the ethnic background of applicants. For the following analyses, the 19 categories used by UCAS were recoded into 4 groups (see appendix B): White, Black, Asian, Other/Mixed/Unknown.
 The distribution within the pathways is as follows (Table 8):

	Table 8: Ethnic background 

(row percentages; 2004)

	
	White
	Asian
	Black
	Other/not known

	Academic
	81.5
	10.1
	2.6
	5.8

	Vocational
	68.5
	13.4
	7.9
	10.2

	FaA
	63.6
	6.3
	14.2
	16.0

	Other
	44.1
	7.1
	13.9
	35.0

	Ac + Voc
	82.1
	9.6
	2.7
	5.5

	Ac + FaA
	82.0
	5.4
	2.6
	10.0

	Other combination
	80.7
	8.2
	3.3
	7.8

	No qualification
	49.1
	7.4
	4.6
	38.9

	Total
	76.3
	9.6
	4.4
	9.7


The majority of applicants have a white ethnic background (76.3% in 2004), Asians account for around 10% of the applicants, and 4.4% have a black ethnic background, finally around 10% are in the “Other/not known” group.

In all pathways which include some kind of academic qualification white applicants are over-represented. In the “Vocational” route applicants from an Asian, and to a lesser degree from a black ethnic background are over-represented. The “FaA” and the “Other” pathways are characterised by an especially high proportion of applicants from a black ethnic background. Applicants from a white ethnic background make up the majority in all pathways except the “Other” and the “No qualification” pathways. In both of these pathways the majority of applicants fall into the “other/not known” category. 

Disability

The proportion of applicants with a disability has increased only slightly over the last ten years (4.1% in 1995, 5.0% in 2003, 5.1% in 2004), and the different types of disabilities remained pretty stable.
 Table 9 gives the distribution of disabled applicants within the different educational pathways. While disabled applicants are under-represented in the general academic pathway, they are over-represented in the vocational and particularly in the Foundation/Access groups. 

	Table 9: Disability 

(row percentages; dummy-coded; 2004)

	
	disabled

	Academic
	4.3

	Vocational
	6.8

	FaA
	7.4

	Other
	5.6

	Ac + Voc
	4.9

	Ac + FaA
	7.7

	Other combination
	5.5

	No qualification
	5.0

	Total
	5.1


2.2.2 Additional information about prior education 

With the exception of the applicants’ prior qualifications, which are used to create the pathways, we only have limited information about the prior learning experiences of the applicants. Two important details are, however, given: the first is the type of prior educational institution the applicants attended; the second are their tariff points.

Type of prior educational institution

Looking at trends over time, the proportions of most prior ‘school’ types remained fairly stable between 1995 and 2004/05 (see appendix B). There is a larger increase in the share of applicants from state schools, a smaller increase from Sixth Form Colleges and a decrease in applicants from Higher Education and from the “other” category (probably due to improved data collection). Overall, more than two thirds of all applicants come either through state schools or through FE/Arts, Design and Performing Arts institutions.

One can imagine that the educational pathways investigated here are certainly connected with the different prior educational institutions where applicants gained their qualifications.
 Table 10 shows the distribution of different prior institutions within the educational pathways. Unsurprisingly, those with “Academic” qualifications mainly come from State, Sixth Form, Independent or Grammar schools, while applicants from the “Vocational” and “FaA” pathways obtained their most recent qualification within the Further Education sector. Interestingly, a high proportion of these applicants come from a very specific Art, Design and Performing Arts background. Also of note is the high proportion of those with combined academic and vocational qualifications who gained their qualification at State schools. This suggests that a high proportion of this group of applicants is more similar to the traditional general academic applicants than might have been thought, and that they may only have chosen some additional vocational courses to match their interests/job perspectives. However, this will have to be examined in more detail. 

	Table 10: Prior institution 

(row percentages; without missings; 2004)

	
	State
	Sixth Form
	Independent
	Grammar
	Art, Design and Performing Arts
	Further Education
	Higher Education
	Other

	Academic
	44.9%
	17.2%
	15.5%
	9.3%
	7.0%
	5.6%
	0.3%
	0.2%

	Vocational
	10.2%
	5.4%
	0.1%
	0.1%
	53.8%
	28.5%
	1.7%
	0.0%

	FaA
	0.6%
	2.2%
	0.3%
	0.0%
	59.7%
	35.0%
	2.0%
	0.1%

	Other
	2.1%
	5.4%
	1.9%
	0.0%
	53.3%
	21.5%
	13.2%
	2.4%

	Ac + Voc
	56.5%
	9.9%
	3.0%
	1.5%
	17.8%
	10.4%
	0.9%
	0.0%

	Ac + FaA
	1.8%
	2.7%
	1.0%
	0.3%
	75.7%
	13.1%
	5.5%
	0.0%

	Other combination
	26.4%
	9.6%
	19.2%
	7.9%
	23.8%
	10.9%
	2.2%
	0.1%

	No qualification
	10.2%
	7.2%
	2.6%
	1.1%
	46.3%
	21.4%
	10.7%
	0.3%

	Total
	38.0%
	13.0%
	11.0%
	6.2%
	19.7%
	10.7%
	1.1%
	0.2%


UCAS Tariff points

The following results should be interpreted carefully as the tariff point system was transferred to qualifications other than A-level qualifications only recently. We cannot, therefore, carry out a comparison with 1995, as we have done for the other variables. Moreover, even in recent years, especially for older applicants, there have been some problems connected with tariff points, and as a result, 22% of applicants do not have any tariff point information.

Missing information about tariff points is, however, directly connected with educational pathway (Table 11). For those pathways which include an academic qualification the information is nearly complete. For those from “Vocational” background, information is available for around one third of applicants. None of the other pathways provide any useful tariff point information.

	Table 11: Availability of Tariff information 

(row percentages; 2004)

	
	No
	Yes

	Academic
	1.4
	98.6

	Vocational
	66.5
	33.5

	FaA
	99.1
	0.9

	Other
	99.4
	0.6

	Ac + Voc
	2.0
	98.0

	Ac + FaA
	2.2
	97.8

	Other combination
	14.6
	85.4

	No qualification
	97.7
	2.3

	Total
	21.9
	78.1


The tariff score points for the different pathways are as follows:

	Table 12: Tariff point scores 

(Mean; without missings; 2004)

	
	Mean
	N
	Std. Deviation

	Academic
	314.7
	207226
	124.0

	Vocational
	130.0
	12994
	75.5

	Ac + Voc
	252.2
	55067
	134.1

	Ac + FaA
	238.7
	12572
	128.7

	Other combination
	322.7
	31207
	146.9

	Total
	293.9
	319681
	134.2


The highest point score (323 points) is found for “Other combination”, which is in line with the other results for this group, such as belonging, on average, to the highest socio-economic category, and being over-represented in  the “Independent” prior school group. However, the “Academic” group is close behind with 315 points. The combinations of academic qualifications with either vocational or Foundation/Access qualifications make up a second group with around 250 points. The “Vocational” group has, on average, only 130 points, which might be due to the non-compatibility of some of their qualifications with the Tariff-Point-Score system. The large standard deviations indicate that there are also huge differences within the educational pathways. 

2.2.3 Information regarding the application process 

A third group of data UCAS provides gives information on the application process itself via three variables in the dataset: preferred subject group; the number of choices applicants made; and third, and certainly the most important variable, the outcome of the application. The following section concentrates on the first two variables, as the outcome of the application needs a more detailed analysis, which will be provided in a separate working paper.

Subject group

The preferred subject group of the applicants is coded into 19 broad fields. The major difference over the time span being examined is an increase in applicants to “Creative Arts and Design”, accompanied by a decline in applicants to “Education” (see appendix B). Overall, today most applicants want a place in “Creative Arts and Design” (12% in 2004/05), “Business and Administration” (10%), “Subjects allied to Medicine” (8%), “Biological Sciences” (7.5%), or combine a set of different subjects in their application (21%). 

Again one can hypothesise strong relationships with educational pathways, and this is encouraged by the data (Table 13).

	Table 13: Preferred Subject Group 

(row percentages; 2004)

	
	Medicine/Dentistry
	 Subjects allied to medicine
	Biological sciences
	Vet Sci, Agriculture and related
	Physical sciences
	Mathematical and Computer Sci
	Engineering
	Technologies
	Architecture,Build & Plan
	Social Studies
	Law
	Business & Admin studies
	Mass Comm and Documentation
	Linguistics,Classics & related
	European Langs and related
	Non-Europ. Langs and related
	Hist & Philosophical studies
	Creative Arts & Design
	Education
	Combined/no preferred subject

	Academic
	4.4
	5.8
	9.8
	0.9
	4.5
	4.5
	4.1
	0.2
	1.6
	7.1
	6.5
	9.0
	2.5
	4.3
	1.3
	0.5
	5.1
	6.5
	3.2
	18.1

	Vocational
	0.1
	6.6
	6.4
	1.9
	0.6
	13.4
	4.6
	0.6
	1.8
	4.6
	1.1
	15.4
	2.0
	0.1
	0.0
	0.1
	0.2
	21.1
	4.2
	15.1

	FaA
	0.5
	24.9
	5.7
	0.3
	1.3
	4.2
	1.1
	0.1
	0.5
	13.9
	4.1
	5.3
	1.0
	1.8
	0.1
	0.2
	2.1
	9.9
	6.5
	16.5

	Other
	3.2
	10.9
	2.4
	0.7
	0.6
	2.8
	2.3
	0.3
	1.0
	7.1
	2.2
	6.2
	0.6
	0.5
	0.3
	0.2
	0.8
	5.1
	2.8
	50.0

	Ac + Voc
	0.8
	6.6
	6.7
	0.7
	2.0
	8.0
	4.0
	0.3
	1.7
	4.9
	3.2
	17.7
	2.6
	1.0
	0.3
	0.1
	1.2
	14.8
	5.9
	17.6

	Ac + FaA
	0.5
	5.7
	2.3
	0.2
	0.6
	1.0
	0.8
	0.4
	1.1
	2.5
	1.2
	1.4
	0.6
	1.3
	0.2
	0.1
	1.1
	66.7
	2.2
	10.0

	Other combination
	15.0
	13.6
	5.1
	1.5
	2.5
	3.4
	2.5
	0.4
	1.2
	5.7
	3.7
	4.3
	0.8
	2.9
	1.4
	0.4
	3.0
	17.8
	2.6
	12.1

	No qualification
	0.1
	2.9
	1.3
	0.4
	0.4
	1.8
	1.1
	0.2
	0.6
	2.9
	0.6
	3.0
	0.5
	0.3
	0.1
	0.0
	0.5
	3.4
	2.7
	77.0

	Total
	3.9
	7.7
	7.5
	0.9
	3.0
	5.4
	3.6
	0.3
	1.5
	6.4
	4.6
	9.6
	2.0
	2.8
	0.9
	0.3
	3.3
	11.9
	3.7
	20.7


Comparing the total percentage of applicants for a certain subject with the percentage who apply for that subject within a specific pathway, reveals the following: “Academic” are over-represented in “Medicine/Dentistry”, “Biological and Physical Sciences”, “Law”, “Mass Communication and Documentation”, “Linguistics”, “Languages” and “Historical & Philosophical Studies” subjects. The over-representation appears sometimes to be small, but one reason for this is the large number of applicants from this pathway, meaning they dominate the “Total” figures as well. The extent of over-representation becomes more apparent when one compares the figures for the different pathways.

The “Vocational” group is especially over-represented in “Vet Science, Agriculture and related”, “Mathematical and Computer Sciences”, “Engineering”, “Technologies”, “Business & Administration” and “Creative Arts & Design” subjects. These are clearly more vocationally-oriented or “applied” subjects. 

The combination of academic and vocational qualifications seems to be a good basis for “Business & Administration” subjects, where applicants with that combination of qualifications are heavily over-represented. In most other subjects they lie between the “Academic” and the “Vocational” group.

The combination “Ac + FaA” is dominant in one subject alone: two thirds of this group apply for a place in “Creative Arts & Design”. This is not very remarkable, as more than 75% also had a corresponding prior institution, namely an FE institution (see above). More remarkable is that this link is missing for the “FaA” group. Although more than 50% of them come through this route, they show an extreme over-representation in “Subjects allied to Medicine” and, to a somewhat lesser extent, in “Social Studies”, but not in “Creative Arts & Design”. 

The interpretation for the “Other” and “No qualification” groups is problematic, with more than half of the first, and more than three-quarters of the latter, in the “Combined/no preferred subject” group.

Number of choices

For the application process it is also important to look at how many choices an applicant makes. Someone who makes more applications runs a lower risk of not being placed, but runs a higher risk of declining potential offers (see Wilde & Hoelscher, 2007).

Changes in the average number of choices made over the years are not comparable, as the number of choices one could make changed. For 2004/05, the average number of choices made per applicant was 5.1, including clearing choices.
 The mean number of choices for the different educational pathways is given in Table 14.

	Table 14: Number of choices 

(Mean; 2004)

	
	Mean
	N
	Std. Deviation

	Academic
	5.5
	210,136
	1.59

	Vocational
	4.2
	38,740
	2.28

	FaA
	3.6
	17,307
	2.25

	Other
	5.2
	24,738
	2.93

	Ac + Voc
	4.9
	56,197
	1.92

	Ac + FaA
	3.5
	12,854
	2.00

	Other combination
	4.5
	36,532
	2.04

	No qualification
	6.5
	13,022
	2.63

	Total
	5.1
	409,526
	2.04


Leaving out those without qualifications (due to problems with the reliability of their data), the applicants from the “Academic” route place on average the most choices, followed by applicants in the “Other” group. The “Vocational”, and especially the “FaA” group make a much lower number of choices.

Type of institution

UCAS also provides information about the type of institution to which the applicants apply. This information is, however, due to data protection, not very detailed and groups all the institutions into five broad categories: Pre-92 University, Post-92 University, HE College, FE College, Other. A list of all institutions and their type is given in appendix D.

Looking at the educational pathways and their choices shows large differences between applicants. Table 15 shows the percentage of applicants from the different pathways that place at least one choice with the specific type of institution. The measure for “Heterogeneity of choices” in the last column allows checking against the diversity of choices within the pathway.
 A figure of 100 would mean that different applicants may apply for different institutions, but every single applicant places choices for only one type of institution. “Other” and “No qualification” have the least heterogeneous choices, while “Ac + Voc”, “Ac + FaA” and “Vocational” have the most heterogeneous, applying on average for around 1.8 different types of institution.

Overall, Pre- and Post-92 universities are by far the dominant institutions, each with around two thirds of applicants placing at least one choice with this type. However, there are big differences between the educational pathways. For those from an “Academic” background and with “Other combination” the Pre-92 universities are the most important. 81% of those with an “Academic” qualification apply for at least one Pre-92 university. The majority in all other pathways apply for Post-92 institutions.

Although they have a large heterogeneity of choices, which in principle increases their percentage for each type, those from a “Vocational” background are heavily under-represented in the Pre-92-type. On the other hand, compared to other pathways, they have the highest percentage of applicants for Post-92 institutions and FE colleges and are over-represented in HE colleges. 

	Table 15: Applications for types of institution: Overview

(%; 2004)

	
	Pre-

92
	Post-92
	HE college
	FE college
	Other
	Heterogeneity of choices

	Academic
	80.8
	60.6
	22.6
	5.7
	0.6
	170.3

	Vocational
	40.5
	76.9
	31.5
	24.8
	0.4
	174.1

	FaA
	53.0
	72.9
	24.6
	10.4
	0.4
	161.4

	Other
	35.5
	60.9
	15.3
	13.9
	0.7
	126.2

	Ac + Voc
	62.5
	76.8
	30.9
	12.5
	0.2
	182.9

	Ac + FaA
	36.5
	71.8
	48.6
	20.9
	0.2
	178.0

	Other combination
	74.8
	45.5
	19.6
	9.7
	1.4
	151.0

	No qualification
	21.1
	56.9
	14.9
	17.6
	0.3
	110.8

	Total
	66.7
	63.8
	24.5
	10.3
	0.6
	166.0


3. Concluding remarks

This working paper introduced one of the data sources of the “Degrees of Success: The transition between VET and HE” project: the UCAS applicant data. The purpose of the paper was threefold. The first part made general remarks about this data set, its coverage and resulting limitations. Some problems were discussed, and the point was made that as the data contains nearly all full-time applicants for a place in HE, it is, nevertheless, a highly valuable data source.

The main aim of the project is to investigate the transition landscapes and the success of students in HE who have a vocational educational background. The second part of the paper therefore gave a detailed description of key characteristics of the applicants along their different educational pathways. The coding of eight distinct educational pathways: only general academic (“Academic”), only vocational (“Vocational”), only Foundation/Access (“FaA”), only other (“Other”), academic and vocational (“Ac + Voc”), academic and Foundation/Access (“Ac + FaA”), all other combinations (“Other combination”) and no qualification (“No qualification”), was explained. The description took into account three domains of variables: socio-demographic characteristics, information about prior educational experiences and some data about the application process. Looking at these characteristics, it becomes obvious that vocational routes open access to HE for non-traditional students. Applicants with a vocational background are from lower socio-economic classes, are more often male and from a non-white ethnic background and are more often disabled, than those from the traditional general academic route. Additionally, improving access for students with vocational qualifications would track more students into some areas of study that are seen as crucial for the future competitiveness of the British economy (i.e. “Mathematical and Computer Sciences”, “Engineering”, “Technologies”).

The third part of the working paper is an extensive appendix, which describes all the variables and their categories in the dataset. By introducing the data in such detail the working paper contributes to a thorough methodological understanding and transparency of the overall project results.

Appendix

The appendix has four parts:

· Appendix A: List of all variables and codes in the UCAS datasets

· Appendix B: Description of core variables

· Appendix C: List of institutions

· Appendix D: Literature

Appendix A: List of all variables and codes in the UCAS datasets

	Variable
	Description
	Value labels

	serno
	Identifier
	--

	age
	age in years
	--

	sex
	Gender
	F = female, M = male

	disabled
	Disability
	00

No known disability.

01

Dyslexia.

02

Blind/are partially sighted.

03

Deaf/have a hearing impairment.

04

Wheelchair user/have mobility difficulties.

05

Personal care support.

06

Mental health difficulties.

07

An unseen disability, e.g. diabetes, epilepsy, asthma.

08

Multiple disabilities.

09

A disability not listed above.

10

Autistic Spectrum Disorder.

99

Not known.



	ethnicity
	Ethnicity
	21

Black or Black British - Caribbean

22

Black or Black British -  African

29

Other Black background

31

Asian or Asian British - Indian

32

Asian or Asian British - Pakistani

33

Asian or Asian British - Bangladeshi

34

Chinese

39

Other Asian background

W

White

N

Non-UK

Other

Other (including mixed)

Unknown

Unknown



	SES
	Socio-economic status
	1

Higher managerial and professional occupations

2

Lower managerial and professional occupations

3

Intermediate occupations

4

Small employers and own account workers

5

Lower supervisory and technical occupations

6

Semi-routine occupations

7

Routine occupations

9

Not classified



	school
	Prior institution
	0  Unknown

1  State

2  Sixth Form

3  Independent

4  Grammar

5  Art, Design and Performing Arts

6  Further Education

7  Higher Education

8  Other

	CORRS_

PSECT
	restricted postcode area information
	--

	MAINSCHEME
	Accepted through mainscheme
	0 = no, 1 = yes

	CLEARING
	Accepted through clearing
	0 = no, 1 = yes

	vocation
	vocational qualifications
	H

HNC/HND

L

NC/ND

F

Foundation Art/Design

A

National Award



	OEQ
	Other educational qualifications
	0

No Qualification

1

UK Graduate

2

Commonwealth Graduate

3

EC Graduate (Excl UK)

4

Other Overseas Graduate

5

BTEC HND/HNC

6

Partial Degree Credits

7

Certificate of Education

8

BTEC National Diploma/National Certificate

9

Baccalaureate / International Baccalaureate

J

Other Qualifications UK

K

Other Qualifications Overseas

L

Access

P

Foundation

Q

GNVQ

R

Scottish Vocational Lower

T

Scottish Vocational Higher



	tariff
	tariff score
	--

	num_gce
	number of gce
	--

	score_gc
	<none>
	--

	num_vce
	<none>
	--

	score_vc
	<none>
	--

	num_gce0
	<none>
	--

	score_g0
	<none>
	--

	num_vce0
	<none>
	--

	score_v0
	<none>
	--

	num_vce1
	<none>
	--

	score_v1
	<none>
	--

	num_sqa
	<none>
	--

	score_sq
	<none>
	--

	num_sqa0
	<none>
	--

	score_s0
	<none>
	--

	num_sqa1
	<none>
	--

	score_s1
	<none>
	--

	num_ks
	<none>
	--

	score_ks
	<none>
	--

	yol
	year of leaving last institution
	--

	bestqual
	Best prior qualification
	'A' = '2 or more A Level passes'

'B' = 'Scottish Highers'

'C' = 'GNVQ'

'D' = 'Baccalaureate'

'E' = 'BTEC/SCOTVEC'

'F' = 'Deg/Partial Degree Credits'

'G' = 'Access'

'g' = 'Foundation'

'H' = 'Other'

'X' = 'Access/Foundation'

'I' = 'None';

1

A. Graduate of UK Institution

2

B. Graduate of Overseas Institution

3

C. Partial Degree Credits from UK Institution

5

D. BTEC HNC/HND OR SQA HNC/HND

6

E. Combs of GCE and VCE 'A' or 'A/S' or 'Double Award', SQA Adv. Highers or Highers,    SQA I2s, GNVQs or CSYS

7

F. BTEC ONC/OND OR SQA ONC/OND

8

G. Foundation Course (at any level including international)

9

H. Access Course

10

J. Baccalaureate (European or International)

11

K. Other Qualifications

12

L. Unknown or No Notified Qualifications



	subj_group
	JACS Subject Group (broad subject fields)
	1  A Medicine/Dentistry

2  B Subjects allied to medicine

3  C Biological sciences

4  D Vet Sci, Agriculture and related

5  F Physical sciences

6  G Mathematical sciences and Computer Sci

7  H Engineering

8  J Technologies

9  Group K Architecture,Build & Plan

10  Group L Social Studies

11  Group M Law

12  Group N Business & Admin studies

13  Group P Mass Comms and Documentation

14  Group Q Linguistics,Classics & related

15  Group R European Langs and related

16  Group T Non-European Langs and related

17  Group V Hist & Philosophical studies

18  Group W Creative Arts & Design

19  Group X Education

20  Y Combined arts

21  Y Combined sciences

22  Y Combined social sciences

23  Y Sciences combined with social sciences or arts

24  Y Social sciences combined with arts

25  Z General, other combined & unknown

26  Y No preferred subject group



	subj_line
	JACS line (detailed information about subject of study)
	see UCAS webpage for details

	gce
	Having a GCE qualification?
	0 = no, 1 = yes

	vce
	Having a VCE qualification?
	0 = no, 1 = yes

	sqa
	Having a Scottish qualification?
	0 = no, 1 = yes

	key_skil
	Having a Key-Skill qualification?
	0 = no, 1 = yes

	int_bacc
	Having an international Baccalaureate?
	0 = no, 1 = yes

	aice
	Having an Advanced International Certificate of Education?
	0 = no, 1 = yes

	ilc
	Having an Irish Leaving Certificate?
	0 = no, 1 = yes

	hnd_hnc
	Having a HND/HNC qualification?
	0 = no, 1 = yes

	degree_o
	Having an Oversees degree?
	0 = no, 1 = yes

	access
	Having an Access course qualification?
	0 = no, 1 = yes

	For all choices the following information was available



	A1_entry_yr
	ENTRY_Year
	0 foundation year,

1 normal entry

2 second year

3 third year 

4 fourth year 

Where there is no code the year of entry is year 1

	A1_accept
	Accepted?
	0 = no, 1 = yes

	A1_deferred
	Deferred?
	0 = no, 1 = yes

	A1_jacs_lin
	JACS line
	see UCAS webpage for details

	A1_entry_point
	Entry point
	

	A1_coursetyp
	Type of Course
	

	A1_subj_group
	Subject Group
	see above (subj_group)

	A1_insttyp
	Type of Institution
	0 Pre-92 university

1 Post-92 university

2 HE college

3 FE college

4 Other


Appendix B: Description of core variables

The following variables are discussed in more detail and additional analyses are presented for 

· Prior qualifications 

· Coding of educational pathways

· Socio-economic status

· Ethnicity

· Disability

· Type of prior educational institution

· Preferred subject group

· Choices

Prior Qualifications:

Problems with the available information about prior qualifications are perhaps the main reason for the lack of research about the influence of prior educational background on access to, and success in, HE. In most cases we only have highly aggregated categories, which, for example in the case of HESA data, combine general academic and vocational level 3 qualifications into one group. Getting more detailed information about prior qualifications from UCAS was also not straightforward, but the data we finally obtained is differentiated enough to discriminate at least between four main paths: “general academic”, “vocational”, “Foundation/Access course” and “other”. Additionally, combinations of these occur.

An additional problem with the qualifications data is that the UK has a pre-qualification application system, which results in some of the qualifications only being preliminary/expected. This becomes especially apparent when two variables should hold the same information (num_gce: “number of GCEs”, gce: “Having GCE?”), but differ for at least some of the applicants. As UCAS combines information from the applicants and from the qualification awarding bodies, one might expect these minor differences, but they are, nevertheless, difficult to handle. 

The available information about prior qualifications has also changed over time, which makes comparisons between 1995 and 2003/04, 2004/05 slightly less reliable. 

The following variables were provided for the datasets 2003/04 and 2004/05:

· Number of GCE A-Levels and number of GCE AS-Levels

· Number of VCE A-Levels, number of VCE AS-Levels and number of VCE Double Awards

· Number of Scottish Qualification Authority Highers, number of SQA Advanced Highers and number of SQA Intermediate2

· Vocational: H = HND/HNC, L = NC/ND, A = National Award, F = Foundation Art/Design (additional internal UCAS code, not used: M)

· OEQ/Prev_OEQ (other educational qualifications): 0 = No qualification, 1 = UK Graduate, 2 = Commonwealth Graduate, 3 = EC Graduate (Excl. UK), 4 = Other Overseas Graduate, 5 = BTEC HND/HNC, 6 = Partial Degree Credits, 7 = Certificate of Education, 8 = BTEC National Diploma/National Certificate, 9 = Baccalaureate/International Baccalaureate, J = Other qualifications UK, K = Other qualifications Overseas, L = Access, P = Foundation, Q = GNVQ, R = Scottish Vocational Lower, T = Scottish Vocational Higher
· SQA: 1 = current Highers, Advanced Highers, Intermediate 2 Core Skills and HND/HNC, 2 = previous Highers, Advanced Highers, Int 2 and CSYS taken back to and inc. 1995 HND/HNC taken in previous year, 3 = National Certificate Awards NC code as OEQ/POEQ other UK qualification (J)

· Int_Bacc = International Baccalaureate yes/no

· AICE = Advanced International Certificate of Education yes/no

· ILC = Irish Leaving Certificate yes/no

· HND_HNC = Higher National Diploma/Certificate yes/no

· Degree_O = Oversees degree yes/no

· Access = Access course yes/no

As can be seen, some qualifications appear more than once. This is due to a) the fact that the information comes from different sources or b) to some sort of recoding (for example combining information from different qualification variables into one single variable).

The qualification data for 1995 comprises the following variables:

· Number of GCE A-Levels and number of GCE AS-Levels

· Number of Scottish Highers and Advanced Highers (in one variable)

· GNVQ = General National Vocational Qualification yes/no (two variables provided with slightly differing values)

· OEQ: (other educational qualifications): 0 = No qualification, 1 = UK Graduate, 2 = Commonwealth Graduate, 3 = EC Graduate (Excl. UK), 4 = Other Overseas Graduate, 5 = BTEC HND/HNC, 6 = Partial Degree Credits, 7 = Certificate of Education, 8 = BTEC National Diploma/National Certificate, 9 = Baccalaureate/International Baccalaureate, J = Other qualifications UK, K = Other qualifications Overseas, L = Access, (M = no code provided), Q = GNVQ
· BTEC  yes/no

· Baccalaureate yes/no

· HND_HNC = Higher National Diploma/Certificate yes/no

· Degree_o = Oversees degree yes/no

· Access = Access course yes/no

Coding of educational background/educational pathways

The information from all of these variables was used to create five different educational backgrounds:
 

· General academic qualifications

· Having GCE A-Levels and/or GCE AS-Levels (“num_x” > 0)

· Having SQA Highers, Advanced Highers and/or Intermediate2 Higher (“num_x” > 0)

· OEQ/Prev_OEQ = 9

· SQA = 1 or 2 
 

· Int_Bacc = 1

· AICE = 1

· ILC = 1

· Baccalaureate = 1 (for 1995)

· Vocational qualifications

· Having VCE A-Levels, VCE AS-Levels and/or VCE Double Awards (“num_x” > 0),

· Vocational = H, L or A

· OEQ/Prev_OEQ = 5, 8, Q, R or T

· SQA = 3

· HND_HNC = 1

· BTEC = 1 (for 1995)

· Foundation- and Access-courses [FaA-courses]
, 

· Vocational = F

· OEQ/Prev_OEQ = L or P

· Access = 1

· Other qualifications

· OEQ/Prev_OEQ = 1, 2, 3, 4, 6, 7, J, K

· Degree_o = 1

A fifth category comprised all applicants holding none of these qualifications, or at least those where no information about their prior qualification was given.

Out of these four educational backgrounds, seven distinct pathways could be defined:

· Only general academic (“Academic”)

· Only vocational (“Vocational”)

· Only Foundation or Access course (“FaA”) 

· Only other (“Other”)

· Academic and vocational (“Ac + Voc”)

· Academic and FaA (“Ac + FaA”)

· All other combinations (“Other combination”)

This last category comprises other combinations which were difficult to describe and where the number of cases was low. Again, an eighth category contained those without any qualification (“No qualification”).

Socio-economic status:

The coding of socio-economic status changed between 2001 and 2002, which makes the figures for 1995 not completely comparable with those of later years. UCAS provides a detailed description of how to transform the two coding systems most efficiently into each other. However, as we were only provided with the final results (7 categories) a comparison between the two could not be performed.

The biggest problem with this data is the large number of ‘missings’. More than 20% of applicants in the later years do not have any information about their SES, and this missing data is, as analyses showed, not evenly distributed in respect to crucial variables for our analysis, for example over the different educational pathways. Therefore results concerning SES have to be interpreted carefully.

The following table gives the full information for the different SES categories. 

The tables in the main text are computed on the basis of those cases that have available SES information. This assumes, in principle, an equal distribution of ‘missings’ over the SES categories, which is almost certainly not the case. Moreover, the following table does not give us an adequate picture, as the differently high number of missing data within the seven pathways biases their shares in the other categories. For example, those without any qualification are highly under-represented in all but the “unknown” group. 

	SES 2004 with missings (percentage)

	
	Higher managerial and professional occupations
	Lower managerial and professional occupations
	Intermediate occupations
	Small employers and own account workers
	Lower supervisory and technical occupations
	Semi-routine occupations
	Routine occupations
	Unknown

	Academic
	22.0%
	29.1%
	12.8%
	6.5%
	4.2%
	9.5%
	4.3%
	11.5%

	Vocational
	7.6%
	18.4%
	11.5%
	7.3%
	4.8%
	15.3%
	7.7%
	27.4%

	FaA
	2.6%
	13.2%
	14.3%
	2.8%
	1.6%
	20.3%
	5.8%
	39.4%

	Other
	5.2%
	15.0%
	9.7%
	2.4%
	1.3%
	11.0%
	3.0%
	52.4%

	Ac + Voc
	14.2%
	24.5%
	12.3%
	7.7%
	5.5%
	12.7%
	6.5%
	16.5%

	Ac + FaA
	16.4%
	25.1%
	12.9%
	6.0%
	3.7%
	11.9%
	4.5%
	19.5%

	Other combination
	23.0%
	26.8%
	12.4%
	4.2%
	2.5%
	9.7%
	2.7%
	18.9%

	No qualification
	2.9%
	7.4%
	5.4%
	2.3%
	1.0%
	6.6%
	2.5%
	72.0%

	Total
	17.0%
	24.9%
	12.2%
	6.0%
	3.9%
	11.1%
	4.7%
	20.2%


For comparison:

Socio-economic status of all dependent children 

(column percentages; based on 2001 Census Data)

	
	AGE in years

	
	0-15
	10-15
	16-18

	  1. Higher managerial and professional occupations
	14.0
	12.8
	14.6

	  2. Lower managerial and professional occupations
	22.1
	21.9
	24.9

	  3. Intermediate occupations
	6.6
	6.6
	7.2

	  4. Small  employers and own account workers
	11.4
	12.2
	12.6

	  5. Lower supervisory and technical occupations
	10.7
	10.6
	9.8

	  6. Semi-routine occupations
	11.8
	12.0
	10.9

	  7. Routine occupations
	11.4
	11.4
	9.6

	  8. Never worked or long-term unemployed
	4.8
	4.5
	3.5

	 Not classified
	7.3
	8.1
	6.9

	MEAN (only based on 1-7)
	3.28
	3.3
	3.18


There is a clear increase in the parents’ categorisation for the youngest children (producing the difference between columns 2 and 3). Children aged 16-18 are those that are in full-time study only. As the probability of being in full-time study at this age is connected with the SES of one’s parents, the age-group 10-15 is the most appropriate comparison group.

Ethnicity

The UCAS applicants’ ethnicity codes changed slightly over the years. Despite the fact that different ethnic backgrounds are certainly connected with different experiences and cultural and structural contexts, the categories were merged into four broad groups:

	
	1995
	2003
	2004

	White
	White
	White British

White Irish

White Scottish

Irish Traveller

White Other
	White - English

White - Irish

White - Scottish

White - Welsh 

White - Other white 

   background

	Black
	Black African

Black Caribbean

Black Other
	Black African

Black Caribbean

Black Other
	Black - African

Black - Caribbean

Black - Other black 

   background

	Asian
	Asian Bangladeshi

Asian Chinese

Asian Indian

Asian Pakistani

Asian Other
	Bangladeshi

Chinese

Indian

Pakistani

Other Asian
	Asian - Bangladeshi

Chinese 

Asian - Indian

Asian - Pakistani

Asian - Other Asian 

   background (ex. Chinese)

	Other
	Not known

Other
	White and Black

   Caribbean

White and Black 

   African

White and Asian

Other mixed

Other

Unknown
	Mixed - White and Black 

   African

Mixed - White and Black 

   Caribbean

Mixed - White and Asian

Mixed - Other mixed 

   background

Other ethnic background

Unknown


The reason for this is certainly not a disrespect towards potentially different experiences students from different ethnic backgrounds within one of our groups might face, but only due to a) the aim to have comparable groups over the years, b) the fact that some of the original categories have quite small numbers and c) limitations in data analysis capacities. The same holds true for the reduction of disabilities.

	Ethnicity (grouped, percentage)

	
	1995
	2003
	2004

	White
	82.1
	76.2
	76.3

	Asian
	8.3
	9.5
	9.6

	Black
	3.8
	4.1
	4.4

	Other/not known
	5.9
	10.2
	9.7

	Total
	100
	100
	100


Disability:

The dataset contains detailed information about potential disabilities of applicants. The overall number of applicants with a recorded disability, is, however, quite low (around 5%). Despite the fact that different forms of disability certainly have different impacts on the student we therefore used in our analyses only a reduced dummy-variable, which indicated whether a student had any kind of disability or not. The reason for this is certainly not a disrespect towards potential problems different disabled students might face, but due only to limitations in data analysis capacities. The same holds true for the reduction of ethnic backgrounds.

The following table gives the full information about disabilities. The categories changed slightly over the years. The major difference is the broader definition of learning difficulties (formerly only dyslexia), which has reduced the “unseen disability” category.

	Disabilities (percentages)

	
	1995
	2003
	2004

	no disability
	95.9
	95.0
	94.9

	disabled
	4.1
	5.0
	5.1

	  of that 
	
	
	

	Blind/partial sight
	0.11
	0.16
	0.15

	Deaf/partial hearing
	0.17
	0.22
	0.22

	Mental health
	0.05
	0.16
	0.18

	2+ / multiple disabilities
	0.15
	0.17
	0.18

	Wheelchair/mobility
	0.11
	0.16
	0.15

	Other disability
	0.28
	0.71
	0.76

	Unseen disability
	2.32
	0.69
	0.65

	Autistic disorder
	n.a.
	0.04
	0.06

	Need personal
	0.01
	n.a.
	n.a.

	Learning difficulty
	n.a.
	2.67
	2.76

	Dyslexia
	0.89
	n.a.
	n.a.


n.a. = not available

Type of prior educational institution:

The same problem as for the SES variable is also apparent within the type of prior educational institution. Again, more than 20% of applicants do not provide any information about this (at least for the last two years). Further Education is split up into FE and Arts, Design and Performing Arts for the last two years.

	Prior institution (column percentages; with missings)

	
	1995
	2003
	2004

	State
	24.4%
	30.1%
	30.3%

	Sixth Form
	9.6%
	10.3%
	10.4%

	Independent
	9.6%
	8.8%
	8.8%

	Grammar
	5.7%
	4.9%
	5.0%

	Further Education
	26.9%
	8.8%
	8.5%

	Art, Design and Performing Arts
	n.a.
	15.6%
	15.8%

	Higher Education
	3.5%
	0.8%
	0.9%

	Other
	3.7%
	0.1%
	0.1%

	Unknown
	16.6%
	20.4%
	20.1%


n.a. = not available

	Prior institution (column percentages; without missings)

	
	1995
	2003
	2004

	State
	29.3%
	37.9%
	38.0%

	Sixth Form
	11.5%
	13.0%
	13.0%

	Independent
	11.5%
	11.0%
	11.0%

	Grammar
	6.8%
	6.2%
	6.2%

	Further Education
	32.3%
	11.1%
	10.7%

	Art, Design and Performing Arts
	n.a.
	19.7%
	19.7%

	Higher Education
	4.2%
	1.0%
	1.1%

	Other
	4.4%
	0.2%
	0.2%


Preferred subject group:

Applicants can make a certain number of choices (see below). These choices can relate to different institutions and to different subjects/courses. Within each choice one can clearly identify the subject. However, the variable “preferred subject group” combines the information from all choices and investigates whether there is a preferred subject. If the choices are too heterogeneous concerning the subject of study, the code is “no preferred subject” (13.7% in 2004/05). The codes are given in two different versions, first a detailed grouping of 155 subjects, second as more broadly-defined 26 categories. The coding follows the Joint Academic Codings System (JACS) used by UCAS and HESA, which changed slightly over the years. Some of the subjects building now distinct categories were merged in former years: Engineering and Technology; Social Studies and Law; Linguistics, European Languages and Non-European Languages.

	Preferred Subject group (column percentages; different years)

	
	1995
	2003
	2004

	1  A Medicine/Dentistry
	3.1
	3.3
	3.9

	2  B Subjects allied to medicine
	5.8
	6.7
	7.7

	3  C Biological sciences
	5.3
	7.8
	7.5

	4  D Vet Sci, Agriculture and related
	1.2
	1.0
	0.9

	5  F Physical sciences
	4.2
	3.1
	3.0

	6  G Mathematical sciences and Computer Sci
	5.1
	6.5
	5.4

	7  H Engineering
	5.5
	3.6
	3.6

	8  J Technologies
	
	0.3
	0.3

	9  Group K Architecture,Build & Plan
	1.8
	1.3
	1.5

	10  Group L Social Studies
	12.0
	5.7
	6.4

	11  Group M Law
	
	4.4
	4.6

	12  Group N Business & Admin studies
	12.2
	10.0
	9.6

	13  Group P Mass Comms and Documentation
	3.1
	2.0
	2.0

	14  Group Q Linguistics,Classics & related
	5.6
	2.7
	2.8

	15  Group R European Langs and related
	
	0.9
	0.9

	16  Group T Non-European Langs and related
	
	0.3
	0.3

	17  Group V Hist & Philosophical studies
	3.4
	3.1
	3.3

	18  Group W Creative Arts & Design
	5.0
	11.6
	11.9

	19  Group X Education
	10.2
	3.5
	3.7

	20  Y Combined arts
	1.7
	2.1
	2.1

	21  Y Combined sciences
	0.5
	0.5
	0.4

	22  Y Combined social sciences
	0.4
	0.6
	0.6

	23  Y Sciences combined with social sci or arts
	1.0
	2.3
	2.1

	24  Y Social sciences combined with arts
	1.8
	1.5
	1.5

	25  Z General, other combined & unknown
	1.5
	0.4
	0.3

	26  Y No preferred subject group
	9.9
	14.7
	13.7


Choices:

Applicants can make different choices, e.g. to which institutions and for which subjects they want to apply. The number of possible choices changed over the years: It was 8 + 1 (Clearing) in 1995, and 6 + 1 (Clearing) in 2003/04 and 2004/05. However, some cases had, for some reason (probably so-called “EXTRA”-applications) 7 (+1) applications in the later years.

The number of possible choices is also limited for certain subjects (Medicine and Dentistry, only four choices are allowed) and institutions (Oxford and Cambridge, one is allowed to apply for only one of these).

The choices were delivered by UCAS in a separate dataset and were matched with the applicants’ data on the basis of the SERNO identifier. Some cases in 2003/04 and 2004/05 (less than 1%) had no matching choices and were therefore deleted.

Choices are ordered alphabetically for each applicant by the name of the institution. Therefore the “rank” of the application cannot be interpreted as a preference ordering.

Appendix C: List of institutions

The list includes the names of all the institutions to which applicants applied through UCAS in the specific year. UCAS membership is limited to Universities and Colleges offering Higher Education courses, and extends to all UK universities (except the Open University), most colleges of Higher Education and a number of colleges of Further Education. UCAS membership varies from year to year and changes in membership may skew statistics. For example, changes in membership (inclusion of new members) might add to the overall increase in numbers of applicants shown. Due to reasons of confidentiality, no detailed information about the institutions was given, so we could not correct for this.

Some of the institutions changed their names, merged with other institutions etc. (see, for example, “Post-92 universities” at Wikipedia). Where this was obvious, grouping them together was attempted. However, it might be that some of these changes have not been considered in the following table.

	Institutions and coding of HEI types over years
	not available in…

	Anglia Polytechnic University (now: Anglia Ruskin Univ.)
	Post-92 University
	

	Arts Institute at Bournemouth
	HE College
	1995

	Askham Bryan College
	FE College
	

	Aston University
	Pre-92 University
	

	Avon and Gloucershire College of Health
	HE College
	2003, 2004

	Bangor Normal College
	HE College
	2003, 2004

	Barking College
	FE College
	1995

	Barnfield College
	FE College
	1995

	Barnsley College
	FE College
	

	Barony College
	FE College
	1995, 2003

	Basingstoke College of Technology
	FE College
	1995

	Bath Spa University (was: Bath College of HE)
	HE College
	

	Bedford College
	FE College
	

	Bell College
	Post-92 University
	1995

	Birmingham College of Food
	FE College
	

	Bishop Burton College
	FE College
	1995

	Bishop Grosseteste College
	HE College
	

	Blackburn College
	FE College
	

	Blackpool and the Fylde College
	FE College
	

	Bolton Institute of Higher Education
	HE College
	

	Bournemouth University
	Post-92 University
	

	Bradford College
	FE College
	

	Bretton Hall
	HE College
	2003, 2004

	Bridgwater College
	FE College
	

	Brighton & Sussex Medical School
	Pre-92 University
	1995, 2003

	British College of Osteopathic Medicine
	Other
	1995

	British College of Osteopathy
	Other
	1995

	British Institute in Paris
	Pre-92 University
	

	Brockenhurst College
	FE College
	1995

	Broxtowe College, Nottingham
	FE College
	1995

	Brunel University
	Pre-92 University
	

	Buckinghamshire Chilterns University College
	HE College
	

	Burton College
	FE College
	1995

	Cambridge University
	Pre-92 University
	

	Cannington College
	FE College
	1995

	Canterbury Christ Church University  

(was: C.C. College)
	HE College
	

	Capel Manor College
	FE College
	1995

	Cardiff University
	Pre-92 University
	

	Carmarthanshire College
	FE College
	1995

	Carshalton College
	FE College
	1995

	Central School of Speech and Drama
	HE College
	

	Charing Cross and Westminster Medical School (University of London)
	Pre-92 University
	2003, 2004

	Cheltenham and Gloucester College of Higher Education
	no information 
	2003, 2004

	Chester (A College of the University of Liverpool)
	HE College
	

	Chesterfield College
	FE College
	1995

	Chichester College of Arts, Science and Technology
	FE College
	

	City and Islington College
	FE College
	1995

	City College Coventry
	FE College
	1995, 2003

	City College Manchester
	FE College
	1995

	City College, Birmingham
	FE College
	1995

	City of Bristol College
	FE College
	1995

	City of Sunderland College
	FE College
	1995

	City University
	Pre-92 University
	

	Cleveland College of Art and Design
	FE College
	1995

	Cliff College
	Other
	1995, 2003

	Colchester Institute
	FE College
	

	Colege Menai
	FE College
	1995

	College of West Anglia
	FE College
	1995

	Cornwall College
	FE College
	1995

	Courtauld Institute of Art (University of London)
	Pre-92 University
	

	Coventry Technical College
	FE College
	1995, 2004

	Coventry University
	Post-92 University
	

	Cranfield University
	Pre-92 University
	

	Crawley College
	FE College
	1995, 2004

	Croydon College
	FE College
	

	Cumbria College of Art and Design
	HE College
	

	Darlington College of Technology
	FE College
	1995

	Dartington College of Arts
	HE College
	

	De Montfort University
	Post-92 University
	

	Dearne Valley College
	FE College
	1995

	Dewsbury College
	FE College
	1995

	Doncaster College
	FE College
	

	Dudley College of Technology
	FE College
	1995

	East Devon College
	FE College
	1995, 2003

	East Durham & Houghall Community College
	FE College
	1995, 2004

	East Surrey College
	FE College
	1995

	Eastleigh College
	FE College
	1995

	Edge Hill College of Higher Education (A higher education institution accredited by Lancaster University)
	HE College
	

	Edinburgh College of Art
	HE College
	1995, 2003

	European Business School, London
	Other
	

	European School of Osteopathy
	Other
	1995

	Exeter College
	FE College
	1995

	Falmouth College of Arts
	HE College
	

	Fareham College
	FE College
	1995

	Franborough (Franborough) College of Technology
	FE College
	

	Glamorgan Centre for Art and Design Technology
	FE College
	1995

	Glasgow Caledonian University
	Post-92 University
	

	Glasgow School of Art
	HE College
	1995, 2003

	Gloucestershire College of Arts and Tech
	FE College
	1995

	Goldsmiths College (University of London)
	Pre-92 University
	

	Great Yarmouth College
	FE College
	1995

	Greenmount and Enniskillen Colleges
	FE College
	1995

	Greenwich School of Management
	Other
	1995

	Grimsby College
	FE College
	1995

	Guildford College of Further and Higher Education
	FE College
	1995

	Gwent College of Higher Education
	HE College
	2003, 2004

	Gyosei International College
	FE College
	1995

	Halesowen College
	FE College
	1995, 2004

	Halton College
	FE College
	

	Hammersmith and West London College
	FE College
	1995

	Harper Adams University College
	FE College
	

	Havering College of Further and Higher Education
	FE College
	1995

	Henley College Coventry
	FE College
	1995

	Herefordshire College of Art and Design
	FE College
	1995

	Herefordshire College of Technology
	FE College
	1995

	Heriot-Watt University, Edinburgh
	Pre-92 University
	

	Hertford Regional College
	FE College
	1995

	Heythrop College (University of London)
	Pre-92 University
	

	Highbury College
	FE College
	1995

	Hillcroft College
	FE College
	1995

	Holborn College
	FE College
	

	Hopwood Hall College
	FE College
	1995

	Hull College
	FE College
	1995

	Hull York Medical School
	Pre-92 University
	1995, 2003

	Imperial College of Science, Technology and Medicine (University of London)
	Pre-92 University
	

	Institute of Health Care Studies (University of Wales)
	Pre-92 University
	2003, 2004

	Isle of Wight College
	FE College
	1995

	Jews' College (University of London)
	Pre-92 University
	2003, 2004

	Keele University
	Pre-92 University
	

	Kent Institute of Art and Design
	HE College
	

	Kidderminster College
	FE College
	

	King Alfred's Winchester
	HE College
	

	King's College London (University of London)
	Pre-92 University
	

	King's College School of Medicine & Dentistry
	Pre-92 University
	2003, 2004

	Kingston University
	Post-92 University
	

	Lakes College - West Cumbria
	FE College
	1995

	Lancaster and Morecambe College
	FE College
	1995, 2004

	Lancaster University
	Pre-92 University
	

	Lansdowne College
	FE College
	1995

	(City of) Leeds College of Art and Design
	FE College
	1995

	Leeds College of Health
	HE College
	2003, 2004

	Leeds College of Music
	FE College
	

	Leeds Metropolitan University
	Post-92 University
	

	Leeds, Trinity and All Saints College
	HE College
	

	Leeds: Park Lane College
	FE College
	1995

	Leeds: Thomas Danby College
	FE College
	1995

	Leicester College
	FE College
	1995

	Leo Baeck College - Centre for Jewish Education
	FE College
	1995

	Lewisham College
	FE College
	1995

	Liverpool Community College
	FE College
	1995

	Liverpool Hope
	HE College
	1995

	Liverpool Institute of Higher Education
	no information
	2003, 2004

	Liverpool Institute for Performing Arts
	FE College
	1995

	Liverpool John Moores University
	Post-92 University
	

	Llandrillo College, North Wales
	FE College
	1995

	London Guildhall University
	Post-92 University
	

	London Hospital Medical College
	Pre-92 University
	2003, 2004

	London School of Economics and Political Science (University of London)
	Pre-92 University
	

	Loughborough College
	FE College
	1995

	Loughborough University (of Technology)
	Pre-92 University
	

	Lowestoft College
	FE College
	1995

	LSU College of Higher Education
	HE College
	2003, 2004

	Macclesfield College
	FE College
	2004

	Manchester College of Arts and Technology
	FE College
	1995

	The University of Manchester Institute of Science and Technology (UMIST)
	Pre-92 University
	2003, 2004

	Matthew Boulton College of
	FE College
	

	Mid-Cheshire College
	FE College
	1995

	Middlesex University
	Post-92 University
	

	Moray House Institute of Education
	HE College
	2003, 2004

	Napier University
	Post-92 University
	

	Neath Port Talbot College
	FE College
	1995

	Nene College
	HE College
	2003, 2004

	NESCOT
	FE College
	

	New College Durham
	FE College
	

	New College Nottingham
	FE College
	1995

	Newcastle College
	FE College
	1995

	Newcastle-under-Lyme College
	FE College
	1995, 2004

	Newham College of Further Education
	FE College
	1995

	Newman College of Higher Education
	FE College
	1995

	Newman College
	FE College
	2003, 2004

	North East Wales Institute of Higher Education
	FE College
	1995

	North East Worcestershire College
	FE College
	1995

	North Lincolnshire College
	FE College
	1995

	North Tyneside College
	FE College
	1995

	North Warwickshire and Hinckley College
	FE College
	1995

	Northbrook College Sussex
	FE College
	1995

	Northern College (of Education)
	FE College
	1995, 2004

	Northumberland College
	FE College
	1995

	Norton Radstock College
	FE College
	1995

	Norwich: City College
	no information
	2003, 2004

	Oldham College
	FE College
	1995

	Oxford Brookes University
	Post-92 University
	

	Oxford College of Further Education
	FE College
	1995

	Oxford University
	Pre-92 University
	

	Oxfordshire School of Art and Design
	FE College
	1995

	Pembrokeshire College
	FE College
	1995

	Peninsula Medical School
	Other
	1995

	People's College Nottingham
	FE College
	1995

	Pershore Group of Colleges
	FE College
	1995

	Peterborough Regional College
	FE College
	1995

	Plymouth College of Art and Design
	FE College
	1995

	Queen Margaret (University) College, Edinburgh
	HE College
	

	Queen Mary (and Westfield College), University of London
	Pre-92 University
	

	Queen's University Belfast
	Pre-92 University
	1995

	Ravensbourne College of Design and Communication
	FE College
	1995

	Reading College and School of Arts and Design
	FE College
	1995

	Regents Business School London
	FE College
	1995

	Richmond, the Amrerican International University in London
	FE College
	1995

	Roehampton University of Surrey
	HE College
	1995

	Roehampton Institute
	no information
	2003, 2004

	Rose Bruford College
	HE College
	

	Rotherham College of Arts and Technology
	FE College
	1995

	Royal Academy of Dance
	FE College
	1995

	Royal Agricultural College (Cirencester)
	FE College
	

	Royal Free Hospital School of Medicine
	Pre-92 University
	2003, 2004

	Royal Holloway, University of London
	Pre-92 University
	

	Royal Veterinary College (University of London)
	Pre-92 University
	

	Ruskin College, Oxford
	FE College
	1995

	Rycotewood College
	FE College
	1995

	SAE Institute
	FE College
	1995

	Salisbury College
	FE College
	1995

	Sandwell College
	FE College
	1995

	School of Oriental and African Studies 

(University of London)
	Pre-92 University
	

	School of Slavonic and East European Studies 

(University of London)
	Pre-92 University
	2003, 2004

	Scottish Agricultural College
	FE College
	

	Sheffield College
	FE College
	1995

	Sheffield Hallam University
	Post-92 University
	

	Shrewsbury College of Arts and Technology
	FE College
	1995

	Solihull College
	FE College
	1995

	Somerset College of Arts and Technology
	FE College
	1995

	Soundwell College
	FE College
	1995

	South Bank University
	Post-92 University
	

	South Birmingham College
	FE College
	1995

	South Cheshire College
	FE College
	1995

	South Devon College
	FE College
	1995

	South Downs College
	FE College
	1995

	South East Essex College
	FE College
	1995

	South Nottingham College
	FE College
	1995

	South Trafford College
	FE College
	1995

	South Tyneside College
	FE College
	1995

	Southampton City College
	FE College
	1995, 2004

	Southampton Institute (of Higher Education)
	HE College
	

	Southport College
	FE College
	1995

	Southwark College
	FE College
	1995

	Sparsholt Collge Hampshire
	FE College
	1995

	St Andrew's College, Glasgow
	HE College
	2003, 2004

	St Bartholomew's Hospital Medical College
	Pre-92 University
	2003, 2004

	St George's Hospital Medical School 

(University of London)
	Pre-92 University
	

	St Helens College
	FE College
	1995

	St Loye's School of (Occupational) Health Studies
	HE College
	

	St Martin's College (of Higher Education) Lancaster: Ambleside: Carlisle
	HE College
	

	St Mary's College
	HE College
	

	St Mary's University College
	HE College
	1995, 2003

	St Mary’s Hospital Medical School 

(University of London)
	no information
	2003, 2004

	Stafford College
	FE College
	1995

	Staffordshire University
	Post-92 University
	

	Staffordshire University Regional Federation
	Post-92 University
	1995, 2003

	Stamford College
	FE College
	1995

	Stephenson College, Coalville
	FE College
	1995

	Stockport College of Further and Higher Education
	FE College
	

	Stoke-on-Trent College
	FE College
	1995, 2004

	Stranmillis University College
	FE College
	1995

	Stratford upon Avon College
	FE College
	1995

	Suffolk College (An Accredited College of the University of East Anglia)
	HE College
	

	Surrey Institute of Art and Design, University College
	HE College
	

	Sutton Coldfield College
	FE College
	1995

	Swansea College
	FE College
	1995

	Swansea Institute of Higher Education
	HE College
	2003

	Swindon College
	FE College
	1995

	Tameside College
	FE College
	1995

	Thames Valley University
	Post-92 University
	

	The College of St Mark and St John
	HE College
	2003

	The London Institute 

(now: University of the Arts London)
	HE College
	

	The Manchester Metropolitan University
	Post-92 University
	

	The Norfolk Institute of Art and Design
	no information
	2003, 2004

	The North East Wales Institute of Higher Education
	FE College
	2003, 2004

	The Norwich School of Art and Design
	FE College
	1995

	The Nottingham Trent University
	Post-92 University
	

	The Queen’s University (of) Belfast
	Pre-92 University
	2003, 2004

	The Robert Gordon University
	Post-92 University
	2003

	The School of Pharmacy (University of London)
	Pre-92 University
	

	The University of Aberdeen
	Pre-92 University
	

	The University of Birmingham
	Pre-92 University
	

	The University of Bradford
	Pre-92 University
	

	(The) University of Buckingham
	Pre-92 University
	

	The University of Durham
	Pre-92 University
	

	The University of Edinburgh
	Pre-92 University
	

	The University of Essex
	Pre-92 University
	

	The University of Huddersfield
	Post-92 University
	2003, 2004

	     Huddersfield Technical College
	FE College
	1995

	The University of Hull
	Pre-92 University
	

	The University of Kent at Canterbury
	Pre-92 University
	

	The University of Liverpool
	Pre-92 University
	

	The University of Manchester
	Pre-92 University
	

	The University of Manchester Institute of Science and Technology(UMIST)


	Pre-92 University
	

	The University of Nottingham
	Pre-92 University
	

	The University of Reading
	Pre-92 University
	

	The University of Salford
	Pre-92 University
	

	The University of Sheffield
	Pre-92 University
	

	The University of Stirling
	Pre-92 University
	

	The University of Wales Aberystwyth
	Pre-92 University
	

	The University of Wales, Lampeter
	Pre-92 University
	

	The University of Warwick
	Pre-92 University
	

	The University of York
	Pre-92 University
	

	Tile Hill College of Further Education
	FE College
	1995, 2004

	Totton College
	FE College
	1995

	Tresham Institute
	FE College
	1995, 2004

	Trinity College Carmarthen
	HE College
	

	UHI Millennium Institute
	FE College
	1995

	United Medical & Dental Schools of Guy's and St Thomas's Hospitals (University of London)
	Pre-92 University
	2003, 2004

	University College Chichester 

(now: Univ. of Chichester)
	HE College
	1995

	University College London (University of London)
	Pre-92 University
	

	University College Northampton
	HE College
	1995

	University College of Ripon and York St John
	HE College
	2003, 2004

	University College Salford
	HE College
	2003, 2004

	University College Scarborough
	HE College
	2003, 2004

	University College Worcester
	HE College
	1995

	University of Abertay (2003, 2004)
	Post-92 University
	

	      formerly (1995): Dundee Institute of Technology
	HE College
	

	University of Bath
	Pre-92 University
	

	University of Brighton
	Post-92 University
	

	University of Bristol
	Pre-92 University
	

	University of Central England in Birmingham
	Post-92 University
	

	University of Central Lancashire
	Post-92 University
	

	University of Derby
	Post-92 University
	

	University of Dundee
	Pre-92 University
	

	University of East Anglia
	Pre-92 University
	

	University of East London
	Post-92 University
	

	University of Exeter
	Pre-92 University
	

	University of Glamorgan
	Post-92 University
	

	University of Glasgow
	Pre-92 University
	

	University of Gloucestershire
	Post-92 University
	1995

	University of Greenwich
	Post-92 University
	

	University of Hertfordshire
	Post-92 University
	

	University of Humberside
	Post-92 University
	2003, 2004

	University of Leeds
	Pre-92 University
	

	University of Leicester
	Pre-92 University
	

	University of Lincoln
	Post-92 University
	1995

	University of Luton
	Post-92 University
	

	University of Newcastle upon Tyne
	Pre-92 University
	

	University of North London
	Post-92 University
	

	University of Northumbria at Newcastle
	Post-92 University
	

	University of Paisley
	Post-92 University
	

	University of Plymouth
	Post-92 University
	

	University of Portsmouth
	Post-92 University
	

	University of Southampton
	Pre-92 University
	

	University of St Andrews
	Pre-92 University
	

	University of Strathclyde
	Pre-92 University
	

	University of Sunderland
	Post-92 University
	

	University of Surrey
	Pre-92 University
	

	University of Surrey
	Pre-92 University
	

	University of Sussex
	Pre-92 University
	

	University of Teesside
	Post-92 University
	

	University of the West of England, Bristol
	Post-92 University
	

	University of Ulster
	Pre-92 University
	type changed in dataset (from Post- to Pre-92…)

	University of Wales College of Medicine
	Pre-92 University
	

	University of Wales College, Newport
	Post-92 University
	1995

	University of Wales Institute, Cardiff
	Post-92 University
	

	University of Wales Swansea
	Pre-92 University
	

	University (College) of (North) Wales, Bangor
	Pre-92 University
	

	University of Westminster
	Post-92 University
	

	University of Wolverhampton
	Post-92 University
	

	Uxbridge College
	FE College
	1995

	Wakefield College
	FE College
	1995

	Walsall College of Arts and Technology
	FE College
	1995

	Warrington Collegiate Institute (a College of the University of Manchester)
	HE College
	

	Warwickshire College, Royal Leamington Spa and Moreton Morrell
	FE College
	1995

	Welsh Agricultural College
	no information
	2003, 2004

	Welsh College of Music and Drama
	FE College
	1995

	West Herts College, Watford
	FE College
	

	West London Institute 
(maybe prior Hammersmith and West London College)
	no information 
	2003, 2004

	West Nottinghamshire College
	FE College
	1995

	West Suffolk College
	FE College
	1995

	West Thames College
	FE College
	1995

	West Yorkshire College of Health Studies
	HE College
	2003, 2004

	Westhill College of Higher Education
	HE College
	2003, 2004

	Westminster College Oxford
	HE College
	2003, 2004

	Westminster Kingsway College
	FE College
	1995

	Weston College
	FE College
	1995

	Weymouth College
	FE College
	1995

	Wigan and Leigh College
	FE College
	1995

	Wigston College of Further Education
	FE College
	1995

	Wilshire College
	FE College
	1995

	Wimbledon School of Art
	FE College
	1995

	Winchester School of Art
	HE College
	2003, 2004

	Wirral Metropolitan College
	FE College
	1995

	Worcester College of Higher Education
	no information 
	2003, 2004

	Worcester College of Technology
	FE College
	1995

	Writtle College
	FE College
	

	Wye College (University of London)
	Pre-92 University
	2003, 2004

	Yeovil College
	FE College
	1995

	York College
	FE College
	1995

	York St John (a college of the University of Leeds)
	HE College
	1995

	Yorkshire Coast College of Further and Higher Education
	FE College
	1995

	Ystrad Mynach
	FE College
	1995


Sources: 

· for 1995/96: http://search1.ucas.co.uk/figures/use/mem95.html, accessed 15/02/2008 

· for 2003/04 and 2004/05: List of institutions provided by UCAS 
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Used datasets 

UCAS Applicants Data Sets 1995/06, 2003/04 and 2004/05.

Copyright UCAS 2007.

UCAS cannot accept responsibility for any inferences or conclusions derived from the data by third parties.

All results are presented in accordance with the UCAS/HESA rounding methodology.
� See Dunbar-Goddet and Ertl (2007) for more details about the project design and research questions.


� See Dunbar-Goddet and Ertl (2008) for an introduction and results of the first survey and Hoelscher et al. (2008) for some results from the quantitative analyses.


� There are some minor additional routes for direct entry, but the numbers are very small.


� See Gorard et al. (2006: Appendix A) for a more detailed analysis of problems with current analyses in HE.


� See Wilde & Hoelscher (2007) for a more detailed analysis.


� Even a small minority of full-time students can bypass UCAS through direct applications for HE courses or through internal progression from FE level to HE level at FE colleges. Additionally not all HEIs are members of UCAS. HESA data for 2004 show that 59 % of all first year students are full-time students, another 6 % on sandwich courses and 36 % are on part-time study. For students studying for a degree, the figure for part-time study reduces to 13 %, full-time raises to 78 % (National Statistics reports a figure of 90%, see � HYPERLINK "http://www.statistics.gov.uk/cci/nugget_print.asp?ID=9" ��www.statistics.gov.uk/cci/nugget_print.asp?ID=9�). It appears that the figures have been quite stable since the 1980s. A comparison over time by the DfES shows that in 1970/71 26.1% of the students in HE were part-time, 34.3% in 1980/1 and 33.9% in 1990/1. The figures are not directly comparable to current data, as they changed from headcounts to enrolments (see � HYPERLINK "http://www.statistics.gov.uk/STATBASE/xsdataset.asp?vlnk=189" ��http://www.statistics.gov.uk/STATBASE/xsdataset.asp?vlnk=189�, accessed on 12/04/07, for further information).


� The provision of socio-economic status (SES) information by the applicant is voluntary and therefore not that reliable for comparisons.


� Other problems with qualifications in surveys are discussed in Jenkins & Sabates (2007).


� As we use the whole population, traditional significance tests are not applicable, and the respective figures are not given below. There is, however, an ongoing debate if one can nevertheless view a whole population as a sample, e.g. the population of one year of applicants as a sample for applicants in different years (see Behnke, 2005). This depends on the research questions one poses. We will address this problem in another methodological paper.


� The full list of qualifications, and the coding of the five educational backgrounds, is given in appendix B.


� The UK and Overseas Degrees account for just over 20 % of all “Other” qualifications in 2003 and 2004. 


� Around 44 % of these applicants have completed the newly introduced Foundation courses (not available in 1995). Foundation courses are one-year university preparation courses suitable for mature students who may not have formal qualifications, and also for students of any age without the entry qualifications for specific degree programmes, especially overseas students who have studied a non-British curriculum.


� However, the changes might be, at least in part, a result of changes in the coding of data by UCAS for the different years.


� See also � HYPERLINK "http://findoutmore.dfes.gov.uk/2006/07/gender_and_achi.html" ��http://findoutmore.dfes.gov.uk/2006/07/gender_and_achi.html� (accessed on 15/02/2008) for further information.


� Our analyses are limited to applicants for full-time study, as already mentioned above (see Footnote � NOTEREF _Ref163017859 \h ��6�). However, age and full-time study are heavily correlated: while the Higher Education Initial Participation Rate (HEIPR) for 17-20 year-old part-time students is only 1.4% in 2003/04 (stable for some years), the HEIPR for 17-60 year-old part-time students is 12.8% (DfES, 2007).


� The socio-economic status is classified into seven categories (‘Higher managerial and professional occupations’, ‘Lower managerial and professional occupations’, ‘Intermediate occupations’, ‘Small employers and own account workers’, ‘Lower supervisory and technical occupations’, ‘Semi-routine occupations’ and ‘Routine occupations’). We treat the variable as quasi-metric. However, the usefulness of these data is constrained by the fact that the ‘unknown’ category of socio-economic status is the second largest one (around 20.5% in 2003/2004, 10.7 % in 1995). The following tables give the figures without the missing values. The full information including these data can be found in appendix B. The results for the two qualification pathways “No qualification” and “Other” are not interpreted, as they have missing data for 72% and 52% respectively. 


� One reason for the lower status of those from “FaA” might be, however, that many of them are rated on the basis of their own occupational position (as they are 21 or over), while in most other groups the majority is rated on the basis of their parents’ occupation (because the applicants are under 21), which is, on average, higher, as the parents are older and therefore had more time to progress in their jobs (see UCAS Glossary for details about socio-economic assignment). 


� Such a reclassification is certainly a reduction of complexity. See the appendix for a more detailed discussion of this.


� We only use a dummy variable (disability yes/no), as the figures are so small. Full information about disabilities is given in appendix B.


� Again, the usefulness of these data is constrained by the fact that the ‘unknown’ category is the second largest one (around 20% in 2003/2004, 17% in 1995). The following tables give the figures without the missing values. Full information including these data can be found in appendix B. The results for the two qualification pathways, “No qualification” and “Other”, are not interpreted, as they have missing data for 89% and 85% respectively.


� See the UCAS webpage for the different choice possibilities.


� The “Heterogeneity of Choices” is just the sum of the percentages, measuring the extent to which an applicant on average places applications for different types of institution.


� With these four groups we follow the UK Government’s classification. (http://www.direct.gov.uk/en/EducationAndLearning/UniversityAndHigherEducation/WhyGoToUniversityOrCollege/DG_4017026). 


� For some applicants the HND/HNC is coded as an A-level equivalent, as they are in the same category as “Highers”.


� Foundation courses were not available in 1995.


� For a more detailed analysis of the role of Access courses see the HEFCE report “Pathways to Higher Education. Access courses” (HEFCE, 2006).
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